Supporting Behavior

Inclusively:

A Brain-Based, Humanistic Model

We use a relationship-first, brain-aligned model that views behavior as communication
and redesigns classrooms to support every learner with dignity and compassion.

This approach centers on humanistic behavioral supports—an inclusive, relationship-
driven model rooted in brain-based science and trauma-informed practices. It moves
beyond compliance-based systems like rewards and punishments, instead fostering
belonging, autonomy, and emotional regulation by redesigning environments,
curriculum, and relationships to meet the diverse needs of all students. Students are
seen, heard, and valued—not managed, but supported with dignity and compassion.

Our behavioral philosophy promotes inclusive education by treating behavior as a form
of communication, not misbehavior. Grounded in neuroscience and a deep respect for

student dignity, it builds classrooms where students don't have to earn their place—they
already belong.

HOW OUR APPROACH TO BEHAVIOR PROMOTES

INCLUSIVE EDUCATION

1. IT REDESIGNS SYSTEMS THAT CENTER HUMAN DIVERSITY
Shift from student control to environmental responsibility

Traditional discipline models locate the problem in the child. This principle
challenges that by repositioning behavior as a mirror of systems, not
individuals. It encourages educators to examine the broader context—
classroom routines, expectations, curriculum, and relationships—to identify
barriers and create more inclusive learning environments.

What This Looks Like in Practice:

e Design routines that support sensory, cultural, and developmental differences.
e Adapt curriculum to reflect diverse strengths and needs.

e Use language in IEPs and behavior plans that focuses on support rather than deficits.
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2. IT USES CHALLENGING BEHAVIOR AS A DOORWAY TO CONNECTION

Prioritize attachment over compliance

Connection-based responses to dysregulation build safety and trust. This
principle emphasizes attunement, emotional presence, and co-regulation—
especially in moments of distress or misbehavior. Rather than isolating
students, educators approach behavior as a relational signal.

What This Looks Like in Practice:
e Use co-regulation strategies like soft tones, close proximity, or shared breathing.
o Offer 'reset rituals' like a walk, drink of water, or quiet moment together.
e Stay emotionally present, even when a student is dysregulated.

3. IT CULTIVATES A CULTURE OF BELONGING

Foster inclusive peer and adult relationships

This principle centers the experience of students in the classroom. It replaces
public shaming systems with dignity-affirming practices and models peer
relationships that are rooted in connection, not control. Belonging becomes a
foundation for learning, not a reward for behavior.

What This Looks Like in Practice:
e Eliminate clip charts, public call-outs, and token economies.
e Use private corrections and respectful feedback.
e Structure opportunities for peer mentoring and collaborative problem-solving.

4. 1T IS GROUNDED IN NEUROSCIENCE AND EQUITY

Align behavior support with brain development and lived experience

This principle ensures behavior support is trauma-informed and brain-aligned.
It helps educators recognize signs of dysregulation and shift from punishment
to support. All students—especially those with histories of trauma or
neurodiversity—benefit from a model that honors nervous system safety and
emotional growth.

What This Looks Like in Practice:
e Avoid strategies like planned ignoring or exclusion.
e Use co-regulation and choice to support emotional safety.
e Integrate cultural responsiveness into behavior support.
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5. IT SUPPORTS DIFFERENTIATION AND FLEXIBILITY

Personalize behavioral support like academic instruction

This principle embraces flexibility as a tool for equity. It recognizes that
students need different pathways to regulation and engagement. Just as we
differentiate instruction, we must also differentiate behavior support to match
strengths, preferences, and needs.

What This Looks Like in Practice:
1.O0ffer choices, flexible seating, movement breaks, and regulation tools.
2.Adapt social-emotional teaching formats (visuals, games, stories).
3.Use student voice and strength-based planning to co-create solutions.
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TURN DISCIPLINE
INTO CONNECTION

DISCOVER NOW
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